TESOL Sheltered Instruction (SIOP-Based) Observation Tool

Name: _Derek Spalla______________________   Observer:_K.Noelle Thomas______________ 
Date: _04-12-2011_______________________   School: _(Carroll) Villa Rica ES____________
Grade (s):_2 & 3_________# students:_6______   Proficiency Level(s):_L3_________________
Class/Topic: _ESOL pull-out_ poetry ________    Lesson: _Single Day___Time:_1:00-2:30____    
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	1. Preparation:

	
	
	
	
	
	

	Content objectives are clearly defined to students and clearly aligned with GPS (TEPO 1)
	X
	
	
	
	
	

	Language objectives are clearly defined to students and clearly aligned with content standards(TESOL 1.a)
	X
	
	
	
	
	

	Content concepts appropriate for age & educational background of students (TESOL 3.a; TEPO 1, 4)
	X
	
	
	
	
	

	Supplementary Materials
	X
	
	
	
	
	

	Adaptation of content
	X
	
	
	
	
	

	Meaningful activities
	X
	
	
	
	
	

	Lesson Plan: follows stated guidelines for class (TEPO 2)
	X
	
	
	
	
	

	1. Instruction:

	
	
	
	
	
	

	Background:
	
	
	
	
	
	

	Opening/Activating Engagement
	X
	
	
	
	
	

	Concepts explicitly linked to students’ backgrounds and multiple cultures (TESOL 2.a, 2.b, 3.a, 3.b; TEPO 4, 7)
	
	
	
	
	X
NEED MORE LINKS TO CULTURE
	

	Concepts  explicitly linked to past learning and new concepts (TESOL 2.a, 2.b, 3.a, 3.b; TEPO 4, 7)
	X
	
	
	
	
	

	Key vocabulary emphasized.(e.g. introduced, written, repeated, and highlighted for students to see) (TESOL 3.a; TEPO 7)
	
	X
	
	
	
	

	Comprehensible input:
	
	
	
	
	
	

	Speech appropriate for students’ proficiency level (e.g. slower rate and enunciation and simple sentence structure for beginners) (TESOL 3.b; TEPO 10)
	X
	
	
	
	
	

	Clear explanation of academic tasks
(TESOL 3.b; TEPO 9, 10)
	X
	
	
	
	
	

	Modeled Examples and/or Student Examples
	X
	
	
	
	
	

	Uses a variety of techniques to make content concepts clear (e.g. modeling, visuals, hands-on activities, demonstrations, gestures, body language) (TESOL 3.b, 3.c; TEPO 9, 11, 12)
	X
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	Strategies:
	
	
	
	
	
	

	Provides ample opportunity for students to use strategies (TESOL 3.b; TEPO 10, 11)
	X
	
	
	
	
	

	Consistent use of scaffolding throughout lesson (e.g. Think-aloud, framed paragraph) (TESOL 3b; TEPO 10, 12, 13, 14)
	X
	
	
	
	
	

	Teacher uses a variety of question types.
(including literal, analytical, and interpretive) (TESOL 3.b., 3.c; TEPO 9)
	
	X
	
	
	
	

	Modeled Examples-show them what excellence looks like
	X
	
	
	
	
	

	Interaction:
	
	
	
	
	
	

	Opportunities for interaction between teacher/student (TESOL 3.b; TEPO 12)
	X
	
	
	
	
	

	Opportunities for interaction between students and among groups of students.
(TESOL 3.b; TEPO 12)
	
	
	X
	
	
	

	Grouping configurations (varied if appropriate) support language objectives. (TESOL 3.b, 3.c; TEPO 11, 12)
	
	
	
	
	
	X

	Grouping configurations (varied if appropriate) support content objectives. (TESOL 3.b, 3.c; TEPO 11, 12)
	
	
	
	
	
	X

	Consistently provides sufficient wait time for student response (TESOL 3.b; TEPO 10)
	X
	
	
	
	
	

	Opportunity to clarify key concepts if available or if needed. (TESOL 3.b; TEPO 9, 14)
	X
	
	
	
	
	

	Practice/Application:
	
	
	
	
	
	

	Modeled examples/student examples
	X
	
	
	
	
	

	Provides activities for students to apply language knowledge in the classroom (e.g. hands on materials/manipulatives, note-taking, study guides) (TESOL 3.c; TEPO 11)
	
	X
	
	
	
	

	Provides activities for students to apply content knowledge in the classroom (e.g. hands on materials/manipulatives, note-taking, study guides) (TESOL 3.c; TEPO 11)
	X
	
	
	
	
	

	Uses activities that integrate all 4 language skills (TESOL 1.a, 1.b; 3.b., 3.c; TEPO 11)
	X
	
	
	
	
	

	Technology is appropriately and effectively utilized in lesson and for reinforcement (TESOL 3.c; TEPO 8)

	X
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	Lesson Delivery:
	
	
	
	
	
	

	Content objectives clearly supported by lesson delivery (TESOL  ; TEPO 5)
	X
	
	
	
	
	

	Language objectives clearly supported by lesson delivery (TESOL 3.a, 3.b; TEPO 5)
	X
	
	
	
	
	

	Students engaged approximately 90% to 100% of the period (TESOL 3.b; TEPO 12)
	X
	
	
	
	
	

	Pacing of the lesson appropriate to the students ability level (TESOL 3.b; TEPO 10)
	X
	
	
	
	
	

	1. Review / Assessment:

	
	
	
	
	
	

	Comprehensive review of key vocabulary. (TESOL 3.b; TEPO 7)
	
	
	
	
	
	X

	Comprehensive review of key content concepts (TESOL 3.b; TEPO 7)
	
	
	
	
	
	X

	Regularly provides feedback to students on their output (e.g., language, content, work) (TESOL 3.b; TEPO 5, 9, 14)
	X
	
	
	
	
	

	Conducts assessment of student comprehension and learning of all lesson objectives (e.g., spot checking, group response) throughout the lesson (TESOL 4.c; TEPO 13)
	X
	
	
	
	
	

	Summarizer/closing activity
	
	
	
	
	
	X

	Professionalism:
	
	
	
	
	
	

	Candidate is well organized, punctual and prepared (TEPO 15)
	X
	
	
	
	
	

	Positive Classroom Environment:
	
	
	
	
	
	

	Candidate supports positive classroom environment through consistent routines and procedures (TEPO 16)
	X
	
	
	
	
	


NOTE:  Please refer to comprehensive SIOP indicators page 187-207

Echevarria, J., Vogt, M.E., Short, D.J. (2004). Making content comprehensible for English learners the SIOP model.  Boston, MA: Pearson.

KSU SIOP Lesson Observation for Inclusive Education -ESOL
Name:  _Derek Spalla_____________	     Observer:  K. Noelle Thomas______________
Date:  _04-12-2011________________	     School:  _(Carroll) Villa Rica ES___________
Grade (s):  _2 & 3________________              Proficiency Level(s):  __L3________________  
Class/Topic:  _ESOL LA pull-out (poetry)     Lesson:  Single Day     Time:_1:00-2:30_____    
Number of students:  _6___________              Number of ESOL:  _6____________________
Lesson Preparation: (content objectives, language objectives, content concepts, supplementary materials, adaptation of content, meaningful activities)  

Content and language objectives were well defined in the lesson plan.  

Derek’s lesson plan is one of the best I have seen.  It contains important information about the group dynamics of the class, and details about the amount of class time the students spend with the teacher.  

The teacher included details of each student’s ACCESS scores in the lesson plan.  This is an excellent practice for all teachers.  To have the ACCESS scores on the lesson plan helps the teacher to individualize instruction and makes grouping choices more relevant and effective.  

WIDA standards and can do descriptive are included in the lesson plan.  The lesson plan differentiated for multiple language proficiency levels.  Lesson was structured in SIOP format.

Lesson plan-sent to professor electronically.

Content and language objectives were included and used in a power point presentation.
The lesson plan was well-focused for the group.  However, it is important to include differentiation for multiple language levels.

Supplemental materials included:  Copy of “Firefly” by Meish Goldish, computer with internet access, “A Good Poem Will Give You Goose Bumps!” by Kenn Nesbitt, poetry books, chart paper, 8-½” x 11” paper for portfolios, markers, crayons, and pencils, pocket chart, pointers, sentence strips, highlighter tape, sticky notes, power point presentation, graphic organizers and rubric.

The teacher was successful adapting the content and language of the key vocabulary and the text discussions.  The teacher created meaningful activities which made meaningful connections to student interest.  

One suggestion is to incorporate more cultural elements.  All students in this group were from Mexico, so it would have been nice to see both bi-lingual poems and poems from Hispanic authors.  This is quite quick and easy to do via internet research.  It also can help strengthen the parent-school connection by sending home poetry in Spanish to share with parents as well as honoring their native countries through the use of poetry from famous writers from their native countries. 
Background: (concepts linked to student background, links between past learning and new concepts, key vocabulary emphasized) 

The teacher linked to the students’ backgrounds through the use of “English In A Flash”, vocabulary review, and review of past learning.  {This was in the lesson plan, but due to time constraints, this was not used.}

The teacher uses prompted/guiding questions to engage students.

The teacher incorporated key vocabulary into the power point presentation and asked questions to help students make connections.  

This poetry unit is a new/introductory study for this group of students.

Comprehensible Input: (speech adjusted, explanation of academic tasks clear, techniques-modeling, visual, hands-on, gestures) 

The teacher spoke clearly and adjusted his speech perfectly.  The teacher positively reinforces and encourages student participation.

Paraphrasing and pronunciation repetition is used to help students build their language skills.

All tasks were clearly explained.  The teacher used modeling, visuals, prompted and probing questions to help engage students and enhance comprehension.  

Graphic organizers and power point were used to aid students in their use of the language.

Strategies: (opportunities for students to use strategies, scaffolding/think aloud, variety of questions promote higher order thinking) 

Think aloud strategies were used along with probing questions to aid student comprehension.  

All answers were valued and positively reinforced.  Many of the discussion questions did not have one answer, but a variety of answers were possible.  Open-ended questions encourage student participation.

Domains of language that were integrated into the lesson: reading, writing, listening, speaking as well as drawing.

Higher order questions were built into the lesson plan and used throughout the lesson.

Excellently organized learning centers provided the teacher to give individualize assistance as needed.
Interaction: (opportunities for interaction, groupings support language, wait time for student response, opportunities for students to clarify key concepts)

The following interactions were observed:
Individual:  YES
Pair:  N/A
Student - Teacher:  YES  
Student - Student:  YES
Group:  N/A

Groupings were mainly individualized rotating centers.  When students were working side by side they helped and directed each other.  

The teacher has a natural understanding of how to use wait time to allow students to think and share.

Student responses were positively reinforced, valued and encouraged.

The teacher was very organized and took the time needed to explain and demonstrate each of the six centers.  This enabled him to serve as a facilitator.  He directed students who were finished to their next centers and he had extra time to give individualized assistance to those who asked for help.  This ensured that all students were given opportunities to clarify key concepts.

Practice and Application: (hands-on practice, activities for students to apply content and language knowledge, activities integrate all language skills-reading, writing, listening, speaking) 

Hands on activities (six centers) were well planned.  Students could move about the room and engage in activities throughout the learning period.  Students were given time to work at their own pace.  This was especially important for this blended grade level class.

The activities were designed to give student the opportunity to apply concepts.  They also were designed to apply language skills.  All domains of language were integrated.  The listening center and websites were an excellent use of technology.

Lesson Delivery: (content objectives supported, language objectives supported, students engaged 90%-100% of time, pacing of lesson appropriate) 

Activating strategy: students create a word splash from the presentation as an introduction to the key vocabulary.

The teacher asked the students, “What is poetry?”.  The teacher validated all answers that students volunteered.  For a “word splash” activity, the teacher displayed words on LCD screen and children wrote the words on the word splash page of their portfolios.  Words included:  poetry, rhyme scheme, shape poetry, couplet, acrostic, simile (suggestion-compare to the word smile), metaphor, personification and hyperbole.      

Content objectives and language objectives were well supported throughout the lesson.
Students were engaged 101% throughout the lesson.  The pacing of the lesson was wonderfully planned.  Students who finished early were directed to read poetry books that were available.  This lesson was the introductory lesson for the poetry unit.  The unit will continue for several more days.

The teacher reviewed and posted the content and language objectives.  The teacher engaged students and asked them to read the objectives out loud from the power point.  

He introduced the poem “Firefly” by showing students the title (beautiful visual).  The teacher connected students to the word “firefly”.  The teacher posed the question: What is a firefly?  The teacher paused until each child raised their hands (good wait time).  Students volunteered ideas such as: it’s a bug, it flies, it lights up at night, etc.  Suggestion:  {connect to other words like “lightening bug” and ask if fire flies live in Mexico, what do you call them, etc.}.  Questions posed on power point included: What is a firefly? When do fireflies come out? What does glow mean?  

The teacher read the poem aloud with expression.  He asked students the lesson E.Q.s and read the poem “Firefly” aloud while pointing to the poem on the interactive white board.   One suggestion is to read the poem repeatedly as children of this age need repetition.  Even reading a line of the poem and then asking the group to echo each line is a fun way to practice.  

The next slide on the power point included the definition of “rhyme scheme” and the poem with the rhyming words highlighted in coordinating colors.  This provided students with a concrete visual.  The next slide was “shape poetry” with a definition, picture and example.  The next slide was “couplet” with a definition and three examples.  Following that slide was the slide “acrostic” with definition, picture and example.  Next was a slide for metaphor with definition, example and picture.  A slide was shown for “simile” with definition, picture and example.  Next was a similar example for the word “personification” with definition, picture and example.  “Hyperbole” is shown next with definition and examples.  

Next, students were told to go back to the classroom and do six stations.  Stations were: “Construct-a-Word”, listening station, “Kaboom”, long /i/ sound, draw a picture and write a poem.  The teacher demonstrated the “Construct-A-Word” (read-write-think) website and modeled how to use it.  This website was a great way to use technology in a fun and exciting way.  The kids were so excited during the demonstration.  The students were directed to a page in the portfolio on which to write the words.

After entering the classroom, students were told not to sit down.  The teacher began to demonstrate how to use the centers.  He showed them how to use the listening station.  They read/listen to three poems.  At the same time, they were to read them visually by following a page in the portfolio.  They then had to write about which of the three was their favorite and why.

The next center had a KaBoom game at one table.  The directions were displayed along with a copy of which page they needed to complete in the portfolio (four corners vocabulary).  The KaBoom container was a container with sentence strips that related to the key concepts and vocabulary.  Students were to complete the four square vocabulary graphic organizer page in their portfolios.  

The long /i/ center had directions and directs students to a page in the portfolio where they were to circle the long /i/ words.  

The “construct a poem” and “draw a picture” stations were also well-labeled.  The teacher did a wonderful job of explaining the pre-planned stations.  The stations were set up with activities and displayed written directions alongside the corresponding page of the portfolio.  

He used modeling to demonstrate how to use the “Construct-A-Word” website that the students used to generate a list of rhyming words for their poems.

The teacher reviewed each center and modeled the activities with the students.

At centers students were to complete the following activities:
Use the “Construct-A-Word” website to generate a list of rhyming words that they will later use to create a poem.  

Students were to write the generated list into their poetry portfolio.  Students were to use the “Construct-A-Word” list they generated on the computer to write a self-created poem in their poetry portfolio.  

Next, students were to pick a poetic element from the “Kaboom” tube and complete a “four corners vocabulary” graphic organizer in their poetry portfolio for the element they chose.  

Students were directed to identify words with the long /i/ sound and draw an illustration for the “Firefly” poem in their poetry portfolio.  

Next, students were to listen and follow along silently (read) a selection of poems.  At the end of the activity, students were to choose which poem they thought was the best and write an explanation why they believed it was the best.

This lesson was the first lesson in the poetry unit.  

The teacher over planned (which is always what good teachers do) and presented the students with a variety of fun, interesting learning activities.  The activities will continue where they left off on the next instructional class meeting.

Review Assessment: (review key vocabulary, review key concepts, provide feedback on student work, assess student comprehension)

Over the course of this unit, students will complete activities that will be collected into a poetry portfolio.  Each day of the unit, students will have to create their own poem in a style specified in the daily lesson.  Students will share orally their self-created poems and turn in their completed poetry portfolios at the end of the lesson.  The time for the review and assessment is built into the practice/application part of the lesson.

The final portfolio will be evaluated based on a teacher created rubric.  It will contain twenty-seven poems in all.  

The preparation time that the teacher put into the individual folders/portfolios was excellent.  The final product will be a very nice collection of poetry.

Professionalism: (dress, speech, on time, provide requested information)

The teacher was extremely professional in speech and dress.  He was organized, punctual, and provided all necessary information.  He was amazingly detailed in his lesson plan as well as in the detail that was placed at each learning center to guide students to complete each activity. 
 
Positive Classroom Environment: (overall appearance, organized, clean/neat, word walls, décor support academics)

The teacher’s classroom contained a teacher’s desk, two tables for center work, and two computers.  WIDA standards were displayed on large colorful posters above the bulletin board.  The bulletin board was new and freshly prepared for the “April is poetry month” theme.  It displayed content and language objectives, EQ’s and space to display student work.  

Suggestions include: Try to integrate more cultural connections.  This can be done through art, music and literature which reflects the native cultures of each student.  By using famous writers and artists from their or their parent’s native background, you can show students modeled examples of success.  Sometimes parents and students feel inferior to native English speakers.  When a teacher integrates meaningful cultural elements, it honors and inspires.  Also, include a summary of what they learned before they leave the classroom.  The teacher can ask a simple question for students to answer before they exit.  For example, tell me one thing you learned today and then you can exit.

This teacher serves three elementary schools in Carroll County.  He has an extremely complicated schedule.  

On Tuesdays and Thursdays, he teaches at Villa Rica Elementary.  He has a class from 9:15-10:30 of 4-1st graders, then he sees 2-4th grade students at 11:00-12:30.  Then he has a class at 1:00-2:30 of 2nd-3rd graders.  The class observed for this evaluation is the Tuesday class from 1:00-2:30 of six 2nd & 3rd graders.  
 
On Wednesday, the teacher is at Glanton-Hindsman Elementary and Ithica Elementary.  At Ithica, he has a class from 1:00-2:30 of 2nd-4th graders.  

  

