SIOP Lesson Plan Template and Observation Tool

Sheltered Instruction (SIOP-Based) Lesson Plan Template

	Name:
Derek S. Spalla

	Date:
April 12, 2011
	School:
Villa Rica Elementary School

	Grade:
2nd and 3rd
	Subject:
ESL
	# of Students in Class: (Give a breakdown of SPED/Gifted/ESOL/Regular Ed/Gender)
Axel: Regular Ed/ESL/Male/3rd
Penelope: Regular Ed/ESL/Female/3rd
Antonio: Regular Ed/ESL/Male/2nd
Arucena: Regular Ed/ESL/Female/2nd
Jacqueline: Regular Ed/ESL/RTI 2/Female/2nd
Tony: Regular Ed/ESL/RTI 2/Male/2nd

	Model: 
Pull-out/Resource
	
	

	Language Proficiency Levels by Domain (utilizing ACCESS Teacher Report, if possible) (TESOL 1.a, 1.b): ACCESS scores from 2010
Axel: L 3.4/S 3.5/R 5.3/W 3.6 = C 3.9
Penelope: L 5.0/S 4.0/R 5.0/W 2.7 = C 3.6
Antonio: L 4.0/S 4.7/R 4.0/W 4.7 = C 3.4
Arucena: L 2.9/S 2.4/R 4.0/W 2.7 = C 2.9
Jacqueline: L 4.0/S 6.0/R 2.7/W 2.7 = C 3.4
Tony: L 3.9/S 3.6/R 2.7/W 3.2 = C 3.3

	Observer Name:
Ms. Noelle Thomas, M.Ed.

	List any particular student concerns observer will need to know about your class:
This class is very comfortable with each other and with me. Arucena and Axel are brother and sister, and Penelope is their cousin. The three of them live together.

	How often do you meet this class?
Is this your own class?
This semester, twice weekly for 90 minutes. First semester was three times weekly for 90 minutes.

	Cultural Issues that may be relevant to topic --- in general, or student specific (TESOL 2.a, 2.b): All of the students are from Mexico or from Mexican decent.


	Unit Title: April is Poetry Month!


	Overall Unit Standards (Write out standard with number. This should include appropriate GPS content and WIDA) (TESOL 1.a, 1.b, TEPO 1)
ELA2R4 The student uses a variety of strategies to gain meaning from grade-level text. The student m. Recognizes the basic elements of a variety of genres (e.g., poetry, fables, folktales). ELA2W2 The student writes in a variety of genres, including narrative, informational, persuasive, and response to literature. ELA3R3 The student uses a variety of strategies to gain meaning from grade-level text. The student n. Identifies the basic elements of a variety of genres (fiction, non-fiction, drama, and poetry). ELA3W1 The student demonstrates competency in the writing process.
WiDA CAN DO Lv 3/Lv 4 Developing/Expanding Listening: Follow multi-step oral directions. Interpret oral information and apply to new situations. 
WiDA CAN DO Lv 3/Lv 4 Developing/Expanding Speaking: Answer simple content-based questions. Discuss stories, issues, and concepts. Re/tell short stories or events. Make predictions or hypotheses from discourse.
WiDA CAN DO Lv 3/Lv 4 Developing/Expanding Reading: Make text-to-self connections with prompting. Identify basic elements of fictional stories.
WiDA CAN DO Lv 3/Lv 4 Developing/Expanding Writing: Engage in prewriting strategies. Summarize content-based information. Form simple sentences using word/phrase banks. Produce original sentences.

	Unit Understandings (TEPO 2):
Rhyming words, print concepts, reading comprehension through illustrations, predictions based on prior knowledge, and elements of a sentence.
	Unit Essential Questions (TEPO 2):
What is poetry?


	What will students KNOW and BE ABLE to do as a result of this Unit? (TEPO 4)
SW know poetry related vocabulary.
SWBAT recognize rhyming words. 
SW develop an understanding of print concepts.
SWBAT demonstrate reading comprehension through illustrations.
SWBAT make predictions based on prior knowledge.
SW learn the elements of a sentence.
SWBAT write self-generated poetry according to a predetermined structure and rhyme scheme.
SW create a poetry portfolio as an ongoing and culminating assessment.

	How will I assess students on standards for this unit?
Students will create a poetry portfolio based on the lessons in this unit following the unit rubric.

What accommodations will I make for students at different language proficiency levels? (TESOL 4.c, TEPO 1)  
N/A

What kind of technology may be appropriate for assessing either language development or content? (TESOL 4.a; TEPO 3)
Computer and Promethean board.

What criteria will I use?
See unit rubric.

	Daily Lesson (THE REST of THIS PLAN YOU ARE WRITING ABOUT the OBSERVED LESSON ONLY!!)

	Background: (Give preceding lesson background prior to this lesson.) (TESOL 2.a, 2.b, 3.a, 3.b; TEPO 4, 7)
This is the first lesson in this unit. This lesson will serve as an introduction to poetry.

	Topic: Poetry


	Standards: (Only specific standards focused on in this lesson. This should include appropriate GPS content standards and WIDA)
ELA2R4 The student uses a variety of strategies to gain meaning from grade-level text. The student m. Recognizes the basic elements of a variety of genres (e.g., poetry, fables, folktales). ELA2W2 The student writes in a variety of genres, including narrative, informational, persuasive, and response to literature. ELA3R3 The student uses a variety of strategies to gain meaning from grade-level text. The student n. Identifies the basic elements of a variety of genres (fiction, non-fiction, drama, and poetry). ELA3W1 The student demonstrates competency in the writing process.
WiDA CAN DO Lv 3/Lv 4 Developing/Expanding Listening: Follow multi-step oral directions. Interpret oral information and apply to new situations. 
WiDA CAN DO Lv 3/Lv 4 Developing/Expanding Speaking: Answer simple content-based questions. Discuss stories, issues, and concepts. Re/tell short stories or events. Make predictions or hypotheses from discourse.
WiDA CAN DO Lv 3/Lv 4 Developing/Expanding Reading: Make text-to-self connections with prompting. Identify basic elements of fictional stories.
WiDA CAN DO Lv 3/Lv 4 Developing/Expanding Writing: Engage in prewriting strategies. Summarize content-based information. Form simple sentences using word/phrase banks. Produce original sentences.

	Lesson Understandings: (Big Ideas) (TEPO 2)
Poetry, rhyme scheme, long /i/ sound

	Lesson EQs (TEPO 2):
What is poetry?
What is a firefly?
When do fireflies come out?
What does glow mean?

	Content Objective: (Student Friendly Language) (TEPO 2)
SWBAT identify the basic elements of poetry.

	Language Objective: (Student Friendly Language) (TESOL 1.a; TEPO 2)
SWBAT write and read aloud a poem that they have created.


	Key Vocabulary (TESOL 3.a; TEPO 7):
poetry, rhyme scheme, shape poetry, couplet, acrostic, simile, metaphor, personification, hyperbole
	Materials: (Include Supplementary and Adapted)(TESOL 3.b; TEPO 2, 4, 5)
Copy of “Firefly” by Meish Goldish, Computer with Internet access, “A Good Poem Will Give You Goose Bumps!” by Kenn Nesbitt, poetry books, chart paper, 8-½” x 11” paper for portfolios, markers, crayons, and pencils, pocket chart, pointers, sentence strips, highlighter tape or sticky notes.

	IF APPROPRIATE
What other support services and resources will you need? N/A
How can technology extend and enhance the lesson in ways that would not be possible without it? (TESOL 3.c; TEPO 3) Technology can be used to deliver the lesson presentation, as well as allowing students to find information and complete relevant activities.
Will you need additional people to help with this lesson? No.


	Classroom Management:
Questions: How and where will your students work? Classroom centers and computer lab. How will you use additional resources? Centers will keep students engaged and moving throughout the classroom. How can they use of technology support classroom management? (TESOL 3.c; TEPO 3) Technology will support classroom management by allowing students to stay engaged in activities related to the lesson. 


	How can technology support instruction? (TESOL 3.c, TEPO 3): Technology can support instruction by using a Promethean Board to delivery lesson content. Also, technology can support instruction by being a resource for research and activities related to the lesson.

	Higher Order Questions(TESOL 3.a; TEPO 4, 5. 6:
What poetic element is being used? (Analysis)
Classify these poetic lines according to their poetic element. (Classification)
How is an acrostic and shape poetry different? How are they the same? (Comparison)
Create a couplet (or create a poem). (Inference)
Which poem is the best? Why do you think so? (Evaluation)

	Learning Plan (TESOL 3.a, 3.c; TEPO 4. 5, 6, 7) (Check All That Apply):

Scaffolding:    _X_Modeling _X_Guided _X_Independent

Grouping:        ___Whole Class _X_Small Group _X_Partners _X_Independent
   
Processes:       _X_Reading _X_Writing _X_Listening _X_Speaking

Strategies:       _X_Hands-On _X_Meaningful _X_Linked to Objectives
     

	Time
(Put approx # of minutes)
	

	
20 mins.
	Building Background (TESOL 2.a, 2.b, 3.a, 3.b; TEPO 4, 7)
English In A Flash (at Computer Lab on Purple Hall)
Links to Experience: Reviews vocabulary students may know already.

Links to Learning: Provides oral, visual, and written stimuli for new vocabulary.

Key Vocabulary: Is based on the student’s individual knowledge of English vocabulary.


	
10 mins.
	Activating Strategy (TESOL 3.a; TEPO 4, 7): 
SW create a word splash from the presentation as an introduction to the key vocabulary.


	
20 mins.
	Presentation (TESOL 3.a; TEPO 4, 7):
TW review and post the content and language objectives.
TW introduce the poem “Firefly” by showing students the title. TW will ask students the lesson E.Q.s
TW read the poem “Firefly” aloud while pointing to the poem on the Promethean board.
TW show students how to use the “Construct-A-Word” website that they will use to generate a list of rhyming words that can be used to create their poem.
TW review each center and model the activity with students.

	
40 mins.
	Practice/Application (TESOL 3.a; TEPO 4, 7): (Guided & Independent)
At centers students will complete the following activities:
SW use the “Construct-A-Word” website to generate a list of rhyming words that they will later use to create a poem. SW write the generated list into their poetry portfolio.
SW use the “Construct-A-Word” list they generated on the computer to write a self-created poem in their poetry portfolio.
SW pick a poetic element from the “Kaboom” tube and complete a 4 Corners Vocabulary G.O. in their poetry portfolio for the element they chose.
SW identify words with the long /i/ sound and draw an illustration for the “Firefly” poem in their poetry portfolio.
SW listen and follow along silently (read) to a selection of poems. At the end of the activity, SW will chose which poem they thought was the best and write an explanation as to why they thought it was. 

	
	Review and Assessment (TESOL 3.a, 3,c, 4.c; TEPO 2, 4, 7): (Check All That Apply): Explain
Over the course of the unit, students will complete activities that will be collected into a poetry portfolio. Each day of the unit, students will have to create their own poem in a style specified in the daily lesson. Students will share orally their self-created poems and turn in their completed poetry portfolios at the end of the lesson. The time for the Review and Assessment is built into the Practice/Application part of the lesson.
Individual _X_   Group ____   Written _X_  Oral _X_


	Modifications/Accommodations (TESOL 3.a, 3.b; TEPO 4): (IF NEEDED)
How will you provide for students with special needs? N/A
How will you modify this lesson for individual learning needs? N/A

	Lesson Evaluation and Teacher Reflection (TESOL 5c; TEPO 6): (complete after the lesson is observed and send to observer within 2 days)

Was this lesson worth doing? 

In what ways was this lesson effective? 

What evidence do you have for your conclusion? 

How would you change this lesson for teaching it again? 

What did you observe your students doing and learning? 

Did your students find the lesson meaningful and worth completing?






TESOL Sheltered Instruction (SIOP-Based) Observation Tool

Name _________________________________	        Observer(s) ______________________________________
Date __________________________________               School ______________________________________
Grade (s) ______________# students________               Proficiency Level(s)________________________________
Class/Topic _____________________________             Lesson:   Multi Day        Single Day    (circle one)

	
	Highly
Evident
4
	

3
	Somewhat
Evident
2
	

1
	Not
Evident
0
	NA

	
Preparation:
	
	
	
	
	
	

	Content objectives are clearly defined to students and clearly aligned with GPS
(TEPO 1)
	
	
	
	
	
	

	Language objectives are clearly defined to students and clearly aligned with content standards
(TESOL 1.a)
	
	
	
	
	
	

	Content concepts appropriate for age and educational background of students
(TESOL 3.a; TEPO 1, 4)
	
	
	
	
	
	

	
Lesson Plan: follows stated guidelines for class (TEPO 2)
	
	
	
	
	
	

	
Background:
	
	
	
	
	
	

	Concepts explicitly linked to students’ background and past learning TESOL 2.a, 2.b, 3.a, 3.b; TEPO 4, 7)
	
	
	
	
	
	

	Key vocabulary emphasized.
(e.g. introduced, written, repeated, and highlighted for students to see) (TESOL 3.a; TEPO 7)
	
	
	
	
	
	

	
Comprehensible Input:
	
	
	
	
	
	

	Speech appropriate for students’ proficiency level (e.g. slower rate and enunciation and simple sentence structure for beginners) (TESOL 3.b; TEPO 10)
	
	
	
	
	
	

	Clear explanation of academic tasks
(TESOL 3.b; TEPO 9, 10
	
	
	
	
	
	



	
	Highly
Evident
4
	

3
	Somewhat
Evident
2
	

1
	Not
Evident
0
	NA

	Uses a variety of techniques to make content concepts clear (e.g. modeling, visuals, hands-on activities, demonstrations, gestures, body language) (TESOL 3.b, 3.c; TEPO 9, 11, 12)
	
	
	
	
	
	

	
Strategies:
	
	
	
	
	
	

	Provides ample opportunity for students to use strategies (TESOL 3.b; TEPO 10, 11)
	
	
	
	
	
	

	Consistent use of scaffolding throughout lesson (e.g. Think-aloud, framed paragraph) (TESOL 3b; TEPO 10, 12, 13, 14
	
	
	
	
	
	

	Teacher uses a variety of question types.
(including literal, analytical, and interpretive) (TESOL 3.b., 3.c; TEPO 9)
	
	
	
	
	
	

	
Interaction:
	
	
	
	
	
	

	Opportunities for interaction between teacher/student and among students.
(TESOL 3.b; TEPO 12)
	
	
	
	
	
	

	Grouping configurations (varied if appropriate) support language and content objectives. (TESOL 3.b, 3.c; TEPO 11, 12)
	
	
	
	
	
	

	Consistently provides sufficient wait time for student response. (TESOL 3.b; TEPO 10)
	
	
	
	
	
	

	Opportunity to clarify key concepts if available or if needed. (TESOL 3.b; TEPO 9, 14)
	
	
	
	
	
	

	
Practice/Application:
	
	
	
	
	
	

	Provides activities for students to apply content and language knowledge in the classroom (e.g. hands on materials/
manipulatives, note-taking, study guides) (TESOL 3.c; TEPO 11)
	
	
	
	
	
	

	Uses activities that integrate all 4 language skills (TESOL 1.a, 1.b; 3.b., 3.c; TEPO 11)
	
	
	
	
	
	

	Technology is appropriately and effectively utilized in lesson and for reinforcement (TESOL 3.c; TEPO 8)
	
	
	
	
	
	

	
Lesson Delivery:
	
	
	
	
	
	

	Content objectives clearly supported by lesson delivery (TESOL  ; TEPO 5)
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4
	

3
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2
	

1
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0
	NA

	Language objectives clearly supported by lesson delivery (TESOL 3.a, 3.b; TEPO 5)
	
	
	
	
	
	

	Students engaged approximately 90% to 100% of the period (TESOL 3.b; TEPO 12)
	
	
	
	
	
	

	Pacing of the lesson appropriate to the students ability level (TESOL 3.b; TEPO 10)
	
	
	
	
	
	

	
Review / Assessment:
	
	
	
	
	
	

	Comprehensive review of key vocabulary. (TESOL 3.b; TEPO 7)
	
	
	
	
	
	

	Comprehensive review of key content concepts (TESOL 3.b; TEPO 7)
	
	
	
	
	
	

	Regularly provides feedback to students on their output (e.g., language, content, work) (TESOL 3.b; TEPO 5, 9, 14)
	
	
	
	
	
	

	Conducts assessment of student comprehension and learning of all lesson objectives (e.g., spot checking, group response) throughout the lesson (TESOL 4.c; TEPO 13)
	
	
	
	
	
	

	
Professionalism
	
	
	
	
	
	

	Candidate is well organized, punctual and prepared (TEPO 15)
	
	
	
	
	
	

	
Positive Classroom Environment
	
	
	
	
	
	

	Candidate supports positive classroom environment through consistent routines and procedures (TEPO 16)
	
	
	
	
	
	



NOTE:
Please refer to comprehensive SIOP indicators page 187-207
Making Content Comprehensible for English Learners, Jana Echevarria, MaryEllen Vogt, Deborah J. Short, 2004
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Name:

 

Derek S. Spalla

 

 

Date:

 

April 12, 2011

 

School:

 

Villa Rica Elementary School

 

Grade:

 

2

nd

 

and 3

rd

 

Subject:

 

ESL

 

# of Students in Class: 

(Give a 

breakdown of SPED/Gifted/ESOL/Regular 

Ed/Gender)

 

Axel: Regular Ed/ESL/Male/3

rd

 

Penelope: Regular Ed/ESL/Female/3

rd

 

Antonio: Regular Ed/ESL/Male/2

nd

 

Arucena: Regular Ed/ESL/Female/2

n

d

 

Jacqueline: 

Regular Ed/ESL

/RTI 

2

/Female/

2

nd

 

Tony: Regular Ed/ESL/RTI 2/M

ale/

2

nd

 

Model:

 

 

Pull

-

out/Resource

 

Language 

Proficiency Levels by Domain

 

(

utilizing ACCESS Teacher Report, if possible)

 

(

TESOL 1.a, 1.b

)

: ACCESS scores from 2010

 

Axel:

 

L 3.4/S 3.5/R 5.3/W 3.6

 

= C 3.

9

 

Penelope: 

L 5.0/S 4.0/R 5.0/W 2.7

 

= C 3.

6

 

Antonio: 

L 4.0/S 4.7/R 4.0/W 4.7 = C 3.4

 

Arucena: 

L 2.9/S 

2.4/R 4.0/W 2.7 = C 2.9

 

Jacqueline: 

L 4.0/S 6.0/R 2.7/W 2.7 = C 3.4

 

Tony: L 3.9/S 3.6/R 2.7/W 3.2 = C 3.3

 

 

Observer Name

:

 

Ms. Noelle Thomas, M.Ed.

 

List any particular student concerns 

observer will need to know about your 

class:

 

This class is very 

comfortable with each 

other and with me. Arucena and Axel are 

brother and sister, and Penelope is their 

cousin. The three of them live together.

 

 

How often do you meet this class?

 

Is this your own class?

 

This semester, twice weekly for 90 

minutes.

 

First semester was three times 

weekly for 90 minutes.

 

Cultural Issues that may be relevant to topic 

---

 

in general, or student specific

 

(TESOL 2.a, 

2.b)

: 

All of the students are from Mexico or from Mexican decent.

 

 

Unit Title:

 

April is Poetry Month!

 

 

Overall Unit Standards 

(Write out standard with number. This 

should include appropriate 

GPS 

content and WIDA) 

(TESOL 1.a, 1.b, TEPO 1)

 

ELA2R4

 

The student uses a variety of strategies to gain meaning from grade

-

level text. 

The student 

m. Recognizes the basic elements of a variety of genres (e.g., poetry, 

fables, folktales). 

ELA2W2

 

The student writes in a variety of genres, including narrative, 

informational, persuasive, and response to literature. 

ELA3R3

 

The student uses a 

variety of st

rategies to gain meaning from grade

-

level text. The student 

n. Identifies the 

basic elements of a variety of genres (fiction, non

-

fiction, drama, and poetry). 

ELA3W1

 

The student demonstrates competency in the writing process.

 

WiDA CAN DO Lv 3/Lv 4 Developi

ng/Expanding Listening:

 

Follow multi

-

step oral 

directions. Interpret oral information and apply to new situations. 

 

WiDA CAN DO Lv 3/Lv 4 Developing/Expanding Speaking: 

Answer simple content

-

based questions. Discuss stories, issues, and concepts. Re/tell s

hort stories or events. 

